


Pupil premium strategy statement – Blakehill Primary School 2024-2027  
This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils.   
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.  
School overview  
	Detail  
	Data  

	Number of pupils in school   
	418  

	Proportion (%) of pupil premium eligible pupils  
	17%  

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)  
	2024-2025  
2025-2026  
2026-2027  

	Date this statement was published  
	September 2026  

	Date on which it will be reviewed  
	October 2027  

	Statement authorised by  
	Lisa Keighley Headteacher  

	Pupil premium lead  
	 Lisa Keighley Headteacher

	Governor lead  
	Emmeline Chellam  


Funding overview  
	Detail  
	Amount  

	Pupil premium funding allocation this academic year  
	£112,605  (based on 2025/26)

	Recovery premium funding allocation this academic year Recovery premium received in academic year 2024/25 cannot be carried forward beyond August 31, 2025.  
	£0  

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)  
	£0  

	Total budget for this academic year  
	£112,605  (based on 2025/26)


Part A: Pupil premium strategy plan  
Statement of intent  
	At Blakehill Primary our aim is to ensure that all pupils, irrespective of their background, vulnerabilities and challenges  receive the highest quality of education to enable them to make good progress, achieve highly and become active, socially responsible citizens of the future. The focus of our Pupil Premium Strategy is to support disadvantaged pupils in achieving this aim. We understand that disadvantaged children can face a wide range of barriers which may impact on their learning. By using this funding, our intention is:  
· To remove potential barriers to learning created by poverty or family circumstance  
· Narrow any attainment gap in reading, writing and mathematics between disadvantaged and non-disadvantaged pupils, both within the school and nationally  
· For all disadvantaged pupils in school to make or exceed nationally expected progress rates.  
· To ensure ALL pupils are able to read fluently and with good understanding to enable them to access the breadth of the curriculum  
· To support our children’s health and wellbeing to enable them to access learning at an appropriate level.  
· To develop confidence in their ability to communicate effectively in a wide range of contexts   
· Enable pupils to look after their social and emotional wellbeing and to develop resilience   
· For pupils to access a wide range of opportunities to develop their knowledge and understanding of the world and increase their cultural literacy  
  
We aim to do this by:  
· Providing all teachers with high quality CPD to ensure that pupils access effective quality first teaching   
· Providing targeted personalised intervention and support to quickly address identified gaps in learning   
· Effective deployment of teaching assistants and other adults to maximise pupil outcomes.   
· Targeting funding to ensure that all pupils have access to wide range of enrichment and extra-curricular opportunities (trips, residentials, first hand learning experiences, sport, music etc)  
· Providing appropriate nurture support to enable pupils to access learning within and beyond the classroom  
· Investing in developing learning environments to support and promote metacognition and self-regulatory strategies  
When making provision for socially disadvantaged pupils, we recognise that not all pupils who are socially disadvantaged are registered for or qualify for free school  


meals. We reserve the right to allocate Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as being socially disadvantaged.  
The key principles of our plan include and would not be inclusive of:  
· We will ensure that effective teaching, learning and assessment meets the needs of all pupils through the rigorous analysis of data.   
· Class teachers will identify pupil premium pupils and plan specific interventions and support for individual pupils which will be reviewed in pupil progress meetings.   
· Support payment for activities, educational visits and residential visits. Ensuring children have first-hand experiences to use in the classroom.  
· Alongside academic support, we will ensure that those pupils who have social, emotional and mental health needs will access high quality provision from appropriately trained adults.  
Challenges  
This details the key challenges to achievement that we have identified among our disadvantaged pupils.  
	Challenge number  
	Detail of challenge   

	1  
	Typically, national data indicates an attainment gap between disadvantaged pupils and non-disadvantaged pupils. At Blakehill, we strive to ensure that disadvantage is never a barrier to success. Through high-quality teaching, targeted interventions, and a broad range of opportunities, we support disadvantaged pupils to achieve outcomes that are at least in line with those of their peers and to flourish academically, socially, and emotionally.

	2  
	 Children enter EYFS with varied levels of development, particularly in communication and language.  Developing strong communication and language skills is a key priority in EYFS, enabling all children to build confidence and strengthen listening, attention, understanding and speaking skills. We aim to address this through a bespoke Oracy Curriculum and researched based approaches to dialogic, language and communication approaches.

	3  
	Disadvantaged pupils can demonstrate lower academic resilience  than their peers, particularly when faced with high challenge tasks. This can result in children that are reluctant to engage through fear of failure. Our aim is to remove any potential barrier and improve pupil self-resilience.  Through a strong focus on personal development and wellbeing, we support pupils to develop resilience, confidence and independence, enabling them to engage positively with learning and thrive both academically and socially

	4  
	Promoting strong attendance and punctuality is a key priority. Through targeted support, high expectations and effective partnerships with families, we aim to ensure that all pupils continue to attend school regularly and are able to access the full range of learning opportunities available to them.

	5  
	Providing access to a wide range of enrichment opportunities is a key priority in supporting pupils' social, emotional and personal development. Through targeted pastoral support, enrichment experiences and strong partnerships with families, we aim to enhance wellbeing, build confidence and resilience, and strengthen the capacity of parents and carers to support their children's development and success.


Intended outcomes   
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.  
	Intended outcome  
	Success criteria  

	Potential attainment and progress gaps between disadvantaged pupils and other pupils are narrowed significantly, demonstrated in statutory pupil tests outcomes, in particular by the end of KS2.
	By the end of KS2, disadvantaged pupils achieve at least national average scores in reading, writing and maths and in line with other pupils.  
Pupils achieve broadly in line at least national average in phonics in Y1 and in line with non-disadvantaged pupils.  

	Improved skills in language and communication in EYFS and beyond.  
	Embedded oracy Curriculum
Embedded approaches to language and communication development in EYFS.

Assessments and observations indicate significantly improving language and communication in EYFS and beyond reflected in GLD and statutory assessments.  

	Pupils demonstrate effective self-resilience knowledge and skills, engaging positively in high challenge tasks in all aspects of school life.  
	Disadvantaged pupils are resilient to  challenges.
 
The proportion of disadvantaged pupils achieving ARE and GDS outcomes at the end of KS2 continues on an upward trend.

  Children are happy, healthy and ready to learn, making positive contributions to the school.  
 
Children are emotionally healthy, in control of their thoughts, feelings and behaviours.  
Children feel supported and given the opportunity to explore their emotions and strengthen relationships. This will allow them to nurture their social and emotional well-being and to develop resilience

	Continue to achieve and sustain improved attendance.  
	Attendance of disadvantaged pupils is at least National Average and comparable to that of their peers across the school (including persistent absentees)  


  


Activity in this academic year  
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.  
Teaching (for example, CPD, recruitment and retention)  
Budgeted cost: 
· Appointment of a teaching, learning and curriculum lead and champion of  dialogic teaching . 
· CPD and coaching provided by the school’s teaching and learning Lead requires cover which is provided by the school’s DHT.
· Ongoing subscription and resources to support the delivery of Little Wandle SSP and Early Reading Scheme 
· Reading for Pleasure resources ( classroom, library, reading spine)
· Teaching and learning lead support to newly appointed Maths Lead 
	Activity  
	Evidence that supports this approach  
	Challenge number(s) addressed  

	Teaching: 
Ongoing CPD to improve phonics teaching and early reading.   
	EEF guide to pupil premium – tiered approach – teaching is the top priority, including CPD.  
EEF Pupil Premium Guidance  
	1 ,2,3 



	 All education  staff (including new staff)have received training to deliver the Little Wandle phonics scheme effectively. 
This includes teaching assistants.


 
	Professional Development
CPD Schedule: 
Little Wandle and Early Reading Induction CPD for all new to school staff/ refresher training for staff moving to different year groups where required provides an explicit and consistent approach to teaching phonics 
Evidence: EEF Phonics Teaching Phonics has a positive impact on average (+5 months) with extensive evidence and is an important component in the development of early reading skills particularly for children from disadvantaged backgrounds.



	 1,2

	A bespoke and targeted schedule of CPD focussing on a dialogic teaching approach to secure strong foundations, pupil language and communication skills and  metacognition is embedded in school’s practice. To include:
Oracy Curriculum
Close the Gap Marking
Metagognition - A Blakehill Lesson
Pedagogy -  A Blakehill Lesson
Bespoke programme of teaching and curriculum coaching

Planning across the curriculum 
  
 
  
	Professional Development
EEF acknowledges that CPD can improve teacher practice and can have a significant effect on pupils’ learning outcomes as well as a positive impact on the teacher level outcomes. Every teacher is supported to keep improving the quality of their pedagogical content knowledge through CPD sessions.
 All education staff receive high quality CPD throughout the year focusing on school’ pedagogical approaches, metacognition and the science of teaching 
12 members of staff completed NPQs in the last 2 years. An ongoing cycle of NPQ CPD in situ
School’s bespoke CPD cycle linked to teaching and the curriculum to include, oracy, close the gap marking, lesson structure
https://educationendowmentfoundation.or g.uk/education- evidence/guidancereports/effective- professionaldevelopment  

 Oral Language (EEF+6)
The further development and implementation of the school’s Oracy Curriculum
There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:  
Oral language interventions | Toolkit Strand |  
Education Endowment Foundation | EEF  
There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives.  
The school’s Oracy Curriculum driven by the school’s teaching lead supports oral language barriers pupils may face.  

Metagognition(EEF +8) 
Teaching, Learning and Curriculum Lead works alongside subject leads, particularly the new to Maths Lead to further embed teaching expectations for all subjects, bespoke to Blakehill.  
Evidence to support school’s CPD strategy: 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring

	1,2  

	
	
	

	Purchase of phonics and early reading  resources to further embed the school’s DfE validated Systematic Synthetic Phonics programme (Little Wandle),securing stronger phonics teaching for all pupils. Purchase fluency books
	Phonic Teaching (EEF +5)
Phonics approaches have a strong evidence base that indicates a positive impact on the  accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged 
pupils: Phonics | Toolkit Strand | Education  
Endowment Foundation | EEF
	1  

	 Whole school Reading and writing spine introduced. 
New school library  and classroom libraries fully resourced with a wide and rich range of literature as part of the school’s Reading for Pleasure Strategy aimed at:
· Inspiring existing and reluctant readers
· Motivating readers 
· Widening pupil independent reading choices
· Further promoting a culture of pupils reading for pleasure
· Further  embedding reading across the curriculum  
	Reading Comprehension  (EEF +7) 
On average, reading comprehension approaches deliver an additional seven months’ progress (EEF Reading Comprehension Strategies). Engaging pupils in a wider range of texts will expose them to a wider vocabulary, styles of writing and lead them to be better equipped as writers themselves
	 1-5
	1-5  





  
Targeted academic support (for example, tutoring, one-to-one support, structured interventions)   
Budgeted cost: Reciprocal Reading Training and subscription (£285), TAs (£40,027)  
	Activity  
	Evidence that supports this approach  
	Challenge number(s) addressed  

	 Small group tuition core subject interventions:  
1. Small intervention groups for target children  
2. Sameday/specific skill-based interventions  
3. Small group interventions for disadvantaged pupils falling behind age related expectations – Reciprocal Reading (Y3-6 and Y6) and phonic Interventions where needed 
	 1:1 Tuition (EEF+4)
Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:  One to one tuition | EEF  
(educationendowmentfoundation.org.uk)

Small Group Tuition(EEF +4)
 And in small groups:  
Small group tuition | Toolkit Strand | Education  
Endowment Foundation | EEF  
Small group tuition enables the teacher/TA to focus exclusively on a small number of learners, usually in a separate classroom or working area. It is often provided to support lower attaining learners or those falling behind but it can also be used as a more general strategy to ensure effective progress, or to teach challenging topics or skills.  

Teaching Assistants: (EEF +4)
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
	1-3  

	Teaching assistants in KS2, particularly those new to the school receive Reciprocal Reading Intervention training to support reading lessons  

  
	Reading Comprehension (+7)
Reciprocal reading CPD and Resources purchased and implemented This strategy provides additional opportunities to teach reading comprehension strategies and  involves consciously modelling and applying the tools used by expert readers until they become automatic for pupils. https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies


	 1-3


  
Wider strategies (for example, related to attendance, behaviour, wellbeing)  
Budgeted cost: Learning mentor (£29,823.60), Personal Development Officer  
(£14,617.50)) Drumming (£3822), Forest School (£4940), Uniform (£2190), Milk  
(£4022.30), Extra-Curricular Clubs, Trips etc (£2500), CPOMs (£1125), Commando Joe’s (SEL) 
	Activity  
	Evidence that supports this approach  
	Challenge number(s) addressed 



	Learning Mentor engages with families with low  
attendance/persistent absentees.  
Learning Mentor and DHT analyse attendance trends and patterns and work with  parents of pupils with poor attendance. Learning Mentor  supports families to raise attendance/punctuality  
	using the	good principles from the  DFE’s advice in  
Improving School  
Attendance  
	Parental Engagement EEF (+3)  
Parental engagement is defined as the involvement of parents in supporting their children’s academic learning. This includes more intensive programmes for families in crisis e.g. involvement of other agencies.  
EEF Parental Engagement  
  
	1-5 

	All staff support children that demonstrate barriers to learning due to self regulation/ through behavioural issues, using Zones of Regulation, adaptive teaching , behaviour curriculum  strategies, to support their management of their own behaviour. 
Learning Mentor, pastoral team and additional teaching assistants support the delivery of 1:1/small group interventions of this 
  
Implementation of the school’s SEL character building curriculum Commando Joe to develop  pupil resilience and confidence (small groups of targeted  pupils)
	Social and Emotional Learning EEF (+3)  
Social and emotional learning – interventions which target social and emotional learning seek to improve pupil’s interaction with others and selfmanagement of emotions, rather than focusing directly on the academic or cognitive elements of learning. SEL interventions might focus on the ways in which students work with (and alongside) their peers, teachers, family and community. Both targeted interventions and universal approaches can have positive overall effects: 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Behaviour Interventions (EEF+3)
Implementation of the school’s behaviour curriculum, self regulation strategies and behaviour interventions e.g ZoR, RESET etc 
Behaviour interventions | EEF  
(educationendowmentfoundation.org.uk)  

	1,2,4,5  

	  Funded weekly educational based Forest School  intervention and/or drumming sessions for small groups of targeted  pupils  
  

	
	 

	School provides approximately 40 before/ after/during school  extra-curricular activities . These are offered to all pupils with targeted inclusion by the school’s SPDO for disadvantaged children.
The aim is:
 1.Develop pupil social and emotional skills. 
2.Provide additional opportunity for children to develop 9 personal life skills: (listening, speaking, problem solving, creativity, 	staying positive, aiming high, leadership and  
teamwork) 
3.Raise aspiration and motivation
4.Continue to improve attendance
	Social and Emotional Learning (EEF +3)
Physical Activity (EEF +2)
The average impact of engaging in physical activity interventions and approaches is about an additional one month’s progress over the course of a year. Participating in sports and physical activity is likely to have wider health and social benefits. 5 9 JEA Pupil Premium Strategy 2024-2025 teamwork) that have direct links to the success of motivation and success in physical exercise and personal development.  https://educationendowmentfoundati 
on.org.uk/educationevidence/teachinglearningtoolkit/physicalactivity  
	5,6  


  


Total budgeted cost: £113,220.40 

Part B: Review of the previous academic year  
Outcomes for disadvantaged pupils  2026
	Statutory Outcomes 2026
Disadvantaged v non- disadvantaged
[image: ]


EYFS - GLD (PP pupils = 10)
There are 10 pupils in receipt of pupil premium in Reception. Of these;6 pupils achieved GLD. Of the 4 pupils that did not achieve; 3 pupils are on the school’s SEND/ SEND monitoring register with one child accessing the school's resourced provision full time. These additional barriers impact on pupil GLD outcomes.

Year 1 Phonics ( PP pupils) pupils = 12)
93% of pupils in Year 1 achieved the recognised pass mark in the 2026 PSC compared to 82%of all pupils in 2025
92% of disadvantaged pupils achieved the PSC 2026 compared to 58% of disadvantaged pupils in 2025
94% of non-disadvantaged pupils achieved the PSC in 2026 compared to 88% of non-disadvantaged the previous year
This demonstrates a significant closing of the attainment gap: 2% difference between the % of disadvantaged and non-disadvantaged pupils achieving the PSC in 2026 compared to a 30% gap between the % of disadvantaged and non-disadvantaged in 2025  
3 pupils were disapplied; of these, one pupil was disadvantaged. 
 
  Year 4 (PP Pupils)_ = 15
53% of the PP pupils achieved full marks 25/25 on the MTC in 2026 compared to 44%nationally and  49% of their non PP peers. This has diminished the 40% attainment gap evident in 2025 ( 25% PP pupils compared to 65% non-PP pupils)
The average score:
PP pupils :19.7 ( includes one child who was unable to access the test). Excluding this child from the data Average score = 21 which is the same as the 2025 average score
Non PP pupils (2026) =  23. Non PP (2025)  = 23
  
KS2 SATS (PP pupils) 2026 = 11 
At the end of KS2 there has been a significant narrowing of the attainment gap observed in 2025 reading and writing at the expected standard AND greater depth of the standard in R,W,M and combined outcomes:
Reading ARE (-29% to -12%)
Reading GDS ( -26% to -18%)
Writing (-33% to -12%)
Writing GDS (-17% to +1%)
Maths GDS (15% to -13%)
Combined GDS: (-17% to +6%)

Combined at the expected standard has remained the same as 2025
7/11 pupils achieved the expected standard or better in mathematics. Of the 4 pupils that did not achieve the expected standard, 2 pupils are on the school’s SEND register.  
  
[bookmark: _heading=h.ysgv5cbnx4eu]Attendance  
	Whole school	PP pupils 	Non PP Pupils
2025	96.6%	Top decile nationally	93.8%	97.1%	Top decile nationally
2026	96.8%	Top decile nationally	95.1%	Top decile nationally	97.1%	Top decile nationally



Persistent Absence
	Whole school	PP pupils	Non PP pupils
2025	7%	9.8%	3.3%
2026	2.5%	Top decile nationally	7.6%	Top decile nationally	1.3%	Top decile nationally


Severely Absent 
	Whole school	PP pupils	Non PP pupils
2025	0%	0%	0%
2026	0%	0%	0%


[bookmark: _heading=h.iw6b0qixd74h]Attendance Summary

· Whole school attendance of 96.8% (2026) places the school in the top 10% of schools nationally
· The three year trend for attendance for all including  FSM/PP demonstrates that Blakehill remains above national average 
· Whole school persistent absence for 2026 was 2.8%, well below local and national and places the school in the top 10% of primary schools nationally
· The three year trend for PA continues to be significantly below national. 
· In 2026, PA for FSM was 6.6%, PA for PP pupils 5.6%; both significantly below national, demonstrating a downward 3 year trend.
· The gap between PP and non PP attendance and PA is narrowing
Extra Curricular Participation

Of the 40 after school clubs offered at Blakehill 2025/2026, 252 (60%) of all pupils participated.  Of these
· 61% disadvantaged (47% non-disadvantaged)
· 48% SEND (50% non-SEND)
· 44% pupils with an EHCP 
· 58% EAL
All disadvantaged pupils are offered free educational forest school access,  weekly drumming sessions and are a priority for Commando Joe Intervention .
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